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ABSTRACT

The study gives an overview of the internship’s current situation at FPT University and proposes a research model count four
factors that influent the students’ satisfaction forwards the On-The-Job training program (OJT), include: Job Characteristics,
Work Environment Characteristics, Contextual factors and Faculty advisor. These four major factors, which were summarized
from previous research in the world, are related crucially to Student satisfaction of OJT. The conceptual research framework is
based on the combination of an original Job Characteristics Model (Hackman and Oldham’s., 1980) with Internship Model
(Narayanan and Fukami, 2010) and an Empirical Study of Internship Satisfaction (D'abate et al.,2009) to adapt for the current
situation at FPT University in Vietnam. The key findings of this report include that the FPT university student are still not
satisfied absolutely with their internship semester despite of the university’s effort had been spent. In addition, there are
differences between the Business students and Engineer students in satisfaction of OJT program. The research method includes
both qualitative research (in-depth interview and focus group) and quantitative research (survey). The valid sample size of the
survey is 306 over the total estimated students is about 500 students, with respondents who experienced or are in OJT program.
The survey was conducted from May to July 2017 by selecting the students who joined the program for at least three nearest
semesters. The result of this research can be used for FPT University managers, employers, faculties and other stakeholder to
improve the university service quality. Maybe, it is also appropriate for reference by those institutes that is offering the same
business model to FPT University. In the future, if this study can be conducted in other universities in the country, the result
would be much better and applicable to draw a picture about internship program, indirectly explain about fresh graduation
employment situation in Vietnam.

Keywords — on-the-job training program, student satisfaction, internship, FPT University, job characteristics, work
environment characteristics, contextual factors, faculty advisor.

1. INTRODUCTION

Despite the growing popularity of internships, surprisingly little research has investigated the satisfaction of interns at
the present in Vietnam.

Especially, for most of the universities in Vietnam, they usually organize the internship program for senior students
before starting their own careers. However, in FPT University, there is a totally different internship program when it
only starts for FPT students in third-year. On-the-job training model at FPT University requires that 100% of junior
student (in 6 semester) must involve in businesses from 4-8 months to gain practical experience. The difference
between FPT University and other universities is that it is in close linkages with businesses, combining practical
training with research and development and state-of-the-art technology. Modern philosophy and methods of
education; the program is always updated and complies with international technology standards; Special emphasis on
foreign language skills; Enhanced production process training, teamwork skills and personal skills. To ensure
graduates have the best job opportunities after graduation.

According to DanTri (2017), Chairman of the board of FPT University Le Truong Tung states that the training
program of FPT University has a special course called On the Job Training (OJT — learning in a practical business
environment), which is conducted after 5-6 professional semesters. OJT does not only aim to increase practical skills
or workplace environment feelings, but also allow students to experience the practical employee timescale to learn
how to master the job. Then, they will realize what they need to enhance and add some indispensable knowledge in
the remaining 2-3 semesters at school.

From the view of the authors, there is no the research on the level of satisfaction as well as the criteria for the
practical internship programs of the universities in Vietnam. In addition, there has not been any investigation or
feedback system for FPT student after returning the school from the previous OJT courses to the present ones. As
results, the authors will examine and point out a specific model by applying some previous researches which relate to
the universities’ OJT programs in several nations.
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Furthermore, OJT program is a part in “training program” which is one of the criteria to evaluate the school quality
followed by many Accreditation Organizations such as AUN, ACBSP. So, the purpose of this research is to develop
the educational quality for FPT University by understanding about students’ satisfaction toward the OJT program and
after that, FPT University probably creates the suitable methods to enhance and perfect their OJT program for
students.

2. THEORETICAL BASIS & LITERATURE REVIEW
2.1 Theoretical basis

Kotler and Clarke (1987) defined satisfaction as a state felt by a person who has experience performance or an
outcome that fulfill his or her expectation. Satisfaction is a function of relative level of expectations and perceives
performance. Student satisfaction results when actual performance meets or exceeds the student‘s expectations.
According to Elliott and Healy (2001), the student satisfaction is generally considered as a temporary attitude which
known as the final result from an evaluation of a student‘s education experience.

According to Bowman (1987), “on-the-job training” is a term referred to organized instruction at the job site.
Besides, Scott Snell (2007) also defines on-the-job training as a method by which employees are involved in practice
experience with instructions from their supervisor or other trainer. It can be seen that “internship” or “on-the-job
training” is considered as a training which someone is engaged in practical working environment and gets an
opportunity to apply their technical knowledge in order to perfect their skills as well as career path. So, both of these
terms are interchangeable completely. For more details, in academic and research field, various definitions are
provided on the concept of an internship.

Regarding benefits of internship, a study by Mihail (2006) indicated that internships help students advance the critical
core skills demanded by international contexts (communication, time management, self-reflection, self-confidence
and self-motivation) and identify their future career perspectives while they are still in university. Students not only
learn further practical views on the subject, but they also improve their overall academic performance from the real
world situations.

To sum up, according to Kaseorg and Pukkonen (2015), the university department normally originates the internship
program and sets the processes that are needed for student to maintain and improve through knowledge exchange.
Students need to concern an internship in respect of their long-term goals and objectives, such as identifying a career
in their field of interest.

2.2 Literature review

In 2008, Bao and Fang carried out a study on students’ satisfaction level toward their internship experience in the
hospitality and tourism industry (a Case from Hang Zhou, China). By using a quantitative approach, they identify the
five underlying factors of their overall satisfaction (Job itself, Superior, Training and development, Pay and welfare,
and Peer relationship) along with 24 internship variables measuring scale. Interestingly, the student’s overall
satisfaction mean scores were low base on the results of this study, which means that students were dissatisfied with
their internship experience, especially on the following items: coordination between schools and employers,
opportunities for self-development, pay and welfare, work pressure, opportunity for work rotation, interesting and
challenging work, and autonomy involved in the work.

In 2009, D’abate, Youndt, and Wenzel conducted a research — Making the Most of an Internship: An Empirical Study
of Internship Satisfactionl article. They measured satisfaction of interns by looking at three big factors: job
characteristics, work environment characteristics, and contextual factors, which contribute to internship satisfaction.
Besides, the results of this study show that characteristics of the job (specifically, task significance and feedback) and
characteristics of the work environment (in particular, learning opportunities, supervisor support, and organizational
satisfaction) were the best predictors of internship satisfaction. These findings can assist business schools, faculty,
and companies in making an internships experience for student as satisfying as possible.

Regarding Job Characteristics, Rothman (2003) trusted that there was consistency in examining what students find
rewarding about an internship. The results are consistent with what employees find satisfying in a permanent
position, following the job characteristics model: skill and task variety, autonomy, and the work itself.

Steers and Porter (1991) affirmed that characteristics of the more general work environment need to be carefully
seen as predictors of internship satisfaction. These issues differ from job characteristics in that they come from the
environment in which the employee is working for. Hence, the relationship between intern satisfaction and the work
environment would be learning opportunities, supervisor support, career development opportunities, coworker
support, and organizational satisfaction. In addition to job and work environment characteristics, various contextual
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factors need to be considered when looking at internship satisfaction such as flexible work hours (Rothman, 2003),
pay and welfare (Gerhart, 1987 and Ellickson, 2002).

Interestingly, the research on Determinants of Internship Effectiveness: An Exploratory Model, which was conducted
in 2010 by Narayanan and Fukami revealed that faculty advisor was important individual item in determining student
satisfaction such as faculty knowledge of the project and interest in the student. Besides, research finding indicates
that student satisfaction was the result of three process constructs: Project Progress Feedback, the Faculty Advisor
Role, and the Student’s Learning. The Faculty Advisor Reole represents as the university’s role, and Student
Learning stems from the motivation by the student to learn. Project Progress Feedback reflects the design of the
internship and feedback from the company (Narayanan et al, 2010).

After summarizing those previous related research about student satisfaction of On-the-job training, the authors
choose and decide major factors which are suitable for applying and producing research framework in this study.

Table 2.1: Previous Studies Results in Student satisfaction of On-the-job training

et T W NIV WM MW AW R R MR 15 R LR W T W R R W R T W W S M e W

|
t 2
$1Es |8
] E = o | w
= ceh | ®m| S
g(85|5|2
Authors Year | B | 2§ | 5 E
m w E - §‘
= x -
(&) g 2| €| 0o
o o|s|&
S| = o
Bao, Y. and Fang, G. 2008 X x
D'abale et al, 2008 X x X
Narayanan el al., 2010 X X
Stansbie et al.,, 2013 b
Kaseorg, M. and Pukkonen, L. | 2015 X X

(Source: authors)

2.3 Framework Model
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Figure 2.1 Reseach Framework Model
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3. METHODS AND DATA
3.1 Research Approaches

Authors deploy qualitative and quantitative research in this study.

According to Hair et al. (2010), the qualitative research is a data collection method in the form of the text or image by
using open-ended questions, observation. This research often exposes unpredictable findings and reactions. It aims to
reach the preliminary insights into research problems. This kind of research always collect detailed data from
comparatively small sample size by asking questions or observing behaviors. Likewise, it could help define
constructs or variables and suggest items that can be used to measure those constructs. Researchers will rely on open-
ended questions to analyze the data. The data collected will be interpreted in the transcript and the material recorded.
It will provide information for the report. Using unstructured interviews helps in gathering some research question
and information to fit the topics. The results from this approach are more accurate because this method creates a
comfortable atmosphere for the interviewees. Therefore, the authors could seek to the factors influence the student’s
satisfaction of OJT. The main methods are implemented by in-deep interview and group discussion. After collecting
that data, group research could check the meaning of the terms in the questionnaire, and adjust the meaning of the
terms before conducting the official survey.

Authors deploy quantitative research to predict accurately about relationship between research factors and behaviors,
understand meaningful insights into those relationships, validate relationships, and test hypothesis. Finally,
quantitative methods are statistically forecast to the target population of interest and relatively more reliable because
every question is asked of all respondents in precisely the same way. Consequently, this research method was used
after qualitative research to test the scale as well as the theoretical model and test the hypothesis in the model of
student’s satisfaction of OJT program at FPT University. The data was collected through questionnaire survey and
analyzed by SPSS software. The scale is verified by Cronbach’s Alpha and Exploratory Factor Analysis (EFA).
Afterward, researchers determine the Linear Regression equation.

3.2 Data
In this research, the authors utilize primary data and secondary data.

There are many methods of collecting primary data: observations, mail interviews, live interviews, fixed group
surveys. In the in-depth interview process, during the first week in May, 2017, researchers have several direct
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meetings with an expert who is Dean of Business Faculty of FPT University - one of the top 10 faculty members in
the world voted by the Accreditation Council for Business Schools and Programs to implement the face-to-face
interview. He emphasized on the Job Training Program (OJT) in the presentation of “How FPT University equips
students to be good fighters”. Therefore, that is the reason why the group research asks for his support, contribute,
ideas as well as his adjustment in a plenty of parts before conducting the preliminary research survey.

At the beginning, the researchers introduce briefly about the topic, what we are going to survey about to make clearer
and more specific. Then, we begin with a plenty of warm-up questions related to the OJT program in FPT University.
In the ultimate step, the researchers inquire a series of opened-end questions for the expert in order to determine the
major points, the overall picture of OJT program in FPT University as well as the advantages that students perhaps
receive during and after the OJT program. After those meetings, those help us to adjust, add some more necessary
details and translate for a complete questionnaire to conduct the survey in the next step by group discussion.
Additionally, the group research conducted an in-depth interview (telephone without internet) with the former senior
staff of FTICO who understood experientially the students' perceptions of several previous internship semesters in the
past. In light of being listening to student’s presentation, evaluating and supporting student’s problems, she could
suggest ideas for this topic.

In Focus-group interview, group research chooses 9 selected students in FPT University that collecting their
individual thoughts and evaluations about if there is any gap between what they expect before interning and what
they actually receive after interning to ensure that their direct answers are valid. Furthermore, selecting 9 different
students from various courses who have finished the OJT program will enhance the multiple data sources and avoid
the bias information. Focus-group interview is carried out from May 20th to May 25th, in FPT University.

Gender Major Course GPA
20

35. 7%
1% 129,
e gL -s6 T
Y Ny - ™ b
Chart Title 39% T
2 m10A ®10B Course 1,
= 10C Course 98 Course 4%

aC Course

Figure 3.1 Respondents Characteristics (Gender /Major /Course /GPA)

Secondary data defined as the original data that collected for a different purpose and reuse for a varied research
question (Thompson, 2000). It helps this study save a lot of time and money when relevant measurement scales and
data are available. In this research, researchers collect data from DanTri database 2017 and the website of FPT
Education to provide valuable information. According to DanTri (2017), it gives lots of information about the context
of OJT program in different universities, which contribute additional details to make a comparison with the OJT
program in FPT University.

After many verified steps by experts and focus group, the official survey is distributed. The main data of this research
is collected from the quantitative research by 306 respondents by Simple Random Sampling technique and Cochran’s
(1977) formulas application.

3.3 Sampling design

Probability sampling is one of two basic sampling designs in which each sampling unit in the defined target
population has a known probability of being selected for the sample. In this paper, the authors decided to apply
simple random sampling due to all sampling units have been identified followed the topic research. Furthermore, by
this approach, every sampling unit has a known and equal chance of being selected. This technique’s advantage is
that producing unbiased estimates of the population’s characteristic and resulting in a valid representation of the
target population.

The sample size is calculated by Cochran’s (1977) formulas. As mention before, the random sampling sample is not
categorized, so authors deploy the formulas calculating the sample size for continuous data represented by Cochran
(1977):

t?x s2  1.96% x 1.252
ng = FrR 0152 = 267.
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Where:

ot =value for selected alpha level of 0.025 in each tail = 1.96

e s = estimate of standard deviation in the population = 1.25 (estimate of variance deviation for 5 point scale
calculated by using 5 [inclusive range of scale] divided by 4 [number of standard deviations that include
almost all (approximately 98%,) of the possible values in the range]).

e d = acceptable margin of error for mean being estimated = 0.15 (number of points on primary scale *
acceptable margin of error, points on primary scale = 5; acceptable margin of error = .03 [error
researcher is willing to except]).

Therefore, for a population of 484, the required sample size is 267.
Nevertheless, it was anticipated that a response rate of 80% in this paper. The following calculations were used to
determine the drawn sample size required to produce the minimum sample size:
Where:
e anticipated return rate = 80%.
e minimum sample size (corrected) = 267.
o n2 = sample size adjusted for response rate.

Therefore, n, = % = 334.

To summarize, the amount of delivered questionnaire is 334 in order to collect at least the minimum required sample
size 267 for the analysis. In the end, research collected 329 in which 23 surveys are either invalid or missing value in
the questionnaire. As a result, the group research has 306 valid results which is also the official amount of
respondents. The data is imported and scanned through the SPSS software 22.0

Table 3.1 The defined population

Semesters The number of student
Summer 2017 121
Spring 2017 120
Fall 2016 80
Summer 2016 86
Spring 2016 67
Total 484

(Source: Training and Management Department at FPT University)

3.4 Data Processing

In this research, the authors use SPSS to analyze descriptive statistics provides basic summaries of the sample;
Cronbach’s Alpha ratio is reliability ratio used to estimate correlation scale. Besides, the group also run Exploratory
Factor Analysis (EFA) to reduce observed variables to a smaller set but still maintains almost information content.
Afterward, authors run the Correlation & Multiple Regressions and Independent T-test.

4. ANALYSIS & FINDINGS

4.1 Mean value

In the Job Characteristics, the Mean indexes are from 1.65 to 3.80. The item JC8 (“In the beginning, I had to learn
about the firm before deciding upon the project”) has the highest rate of agreeableness followed by JC1 with 3.71
(“The internship required me to use various skills.”). The item JC2 (“The internship was not simple and repetitive™)
is the lowest rate of satisfaction. Moreover, regarding item JC1, group research also does statistics what required
skills that internees need to have. The result is reported in the Figure 4.1 and the Table 4.1.
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Figure 4.1: Job Characteristics items statistics Table 4.1: List of required skills during OJT period
57 s8 | SE
3.71 368 368 35838 3.65
4 3.02 Microsoft Office 93 | 205 | 298
3 - 256 8, os Graphic Design 58 | 140 | 198
2 - 1.65 Programming languages | 0 211 211
Working in group 60 128 188
17 Communication 60 | 120 | 180
0 - Chart Area Problem solving 84 | 185 | 279
SO TOELEN OO DD English 83 | 185 | 268
DA M T M R VN g e Chinese o 0 0
Japanese 1 20 21
(Source: authors) (Source: authors)

It can be seen clearly that Microsoft Office, Graphic Design, Programming Languages and English are the essential
skills for internship semester. In which, the basic computer skills such as Microsoft Office is the highest agreement,
with nearly 98% agreed students in each sector. Moreover, Problem Solving and English are 2 kinds of skill that both
SB and SE students also reach the agreement with around 90%.

In the Environmental Characteristics scale, the Mean indexes are spread from 2.57 to 4.19. The remarkable point is
the considerable number of item that is over than 4.0. It is more than a half of items in this group scale that gains high
rate. The most satisfied is item EC6 (“My coworkers helped to make my internship a good experience.”) with 4.19. It
points that the coworkers play an important role in the internship period. Remarkably, item EC3 (“My supervisor
provided me with enough support while I was doing my internship.”) shows the least level of satisfaction. It portrays
the large amount of student need more supervisor’s supportiveness in the company during on-the-job training
program .

Figure 4.2: Work Environment Characleristics iterns stalislics

13,74 3.94 4.02 4.19 4.06

2.57 2.59

O = N W s N
1

T T T T T T 1

EC1 EC2 EC3 EC4 ECS EC6 ECT

(Source: authprs)

Regarding Contextual Factor, the Mean value of CF1, CF2 and CF2 are from 3.40 to 3.57. The most unsatisfied thing
that students mention is related to the welfares supported by the companies during OJT period (item CF3 with 3.40).
The number of student and the kind of welfares are showed in Table 4.2. It is showed apparently in the table; there
are very few trainees have some welfares from intern enterprises. The most fee they are supported are lunch fee and
parking fee by 192 and 154 over 306 student from both major, respectively.
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Figure 4.3: Contextual Faclors items slalislics = Table 4.2: Welfares dunng OJT period
4 3.47 3.57 3.40 naE RE S
Lunch fee 65 | 127 | 192
Gasoline fee 23 | 53 76
2 Parking fee 43 | 111 | 154
Insurance 0 0 0
0 Mobile card fee | 52 0 52
CF1 CF2 CF3 -
(Source: authors) (Source: authors)

Faculty Advisor has the same pattern with Contextual Factor, which are not much difference among items. The low
rate on group Faculty Advisor shows that the support from school is not enough or does not meet the demand of
students from both 2 majors (Figure 4.4). The variable FA3 - “The faculty advisor showed interest in my problems
on the project” is quite low by 2.16, means that students need more indication of interest from Faculty Advisors at
university. The variable FA2 (“The faculty advisor had knowledge that was useful to my specific project”) is also
relative low by 2.19 of mean. The students being on the internship are unhappy with the support from Faculty
Advisors when they are stuck in specific problems which are easy to happen in the first real job.

Figure 4.4: Facully Advisor items statistics

2.2 2.1% 2.16
FAl FA2 FA3

(Source. authors)
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4.2 Cronbach’s alpha - Reliability Test

The survey’s analysis shows that all components have qualified Cronbach’s Alpha coefficient (larger than 0.6). In
more detail, Cronbach’s Alpha of Job Characteristics is .875; of Environment Characteristics is .897; of Contextual
Factor is .763 and of Faculty Advisor is .787; of Student’s Satisfaction is .721. Furthermore, the Correlation
Coefficient is relatively high; and most of them are larger than 0.5, with exception for Contextual Factor (>0.3).

Table 4.3: Cronbach's Alpha Resull

1 Job Characleristics 12 0.875 0
2  Work Environment Characteristics 7 0.897 0
3 Contextual Factors 3 0.763 0
& Faculty Advisor 3 0.787 0
5 Student’s Salisfaction 3 0.721 0

(Source: authors)
4.3 Exploratory Factor Analysis
After running EFA, the result also extracts to 4 components at Eigenvalues is 1.301 and Extracted Variance is

56.593% > 50%. KMO value is 0.843 > 0.5; the Sig. value in Barlett Test is 0.000 < 0.050, so the exploratory factor
analysis is suitable for investigating officially.
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Besides, the Eigenvalues is 1.301 > 1 indicates the variability explained by each factor and that factor can represent
for the whole group (Table 4.6). In addition, the extracted variance is 56.593% > 50%. Likewise, the factor loading
of all variables is more than 0.5. Both of them mean that the model is standard for factor analysis (Hair et al., 1998).
Consequently, EFA coefficients of Independent variables are shown in Table 4.4 are qualified.

Table 4.4: Main coelficients of KMO lest {Independent variables)

KMO 0.843
Sig. in Barlatt Test 0.000

Eigenvalues 1.301

Extracted Variance 56.593%

(Source: authors)

Regarding dependent variable (student’s satisfaction), the KMO ratio = 0.680 > 0.5: it is appropriate in factor
analysis (Kaise-Meyer-Olkin test). Moreover, sig. = 0.000 < 0.05: generally, it shows that the independent variables
have significantly impact to correlation with student’s satisfaction. Besides, cumulative = 64.421% > 50%. It
represents that 64.421% data variation is explained by 4 factors. After running the EFA, authors finally identify 4
main factors that have a noticeable influence on student’s satisfaction on OJT program at FPT University. The
EFA’s result shows 25 observed variables are classified into four different groups, and the Factor Loadings of all
variables are more than 0.5 which meets the conditions to investigate officially. The coefficients are described in
Table 4.6.

Table 4.5: Main coefficients of KMO test (Dependent variable)

KMO 0.680
Sig. in Barlatt Test 0.000
Eigenvalues 1.933
Extracted Variance 64.421%

(Source: authors)
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Table 4.6: Main coelflicients of KMO test

1 2 3 4
JC10 783
JC11 735
JC2 703
JC4 703
JC6 .698
JC9 685
JC7 616
JC5  .607
JC1 598
JC3 598
JC12 591
JCB .568
ECS 894
EC3 873
EC2 845
EC7 T44
EC1 731
EC4 .718
ECE .668
FA3 B17
FA1 797
FA2 A76
CF2 836
CF1 806
CF3 731
(Source: authors)
4.4 Bivariate Correlations
+ Table 4.7: Bivariate Correlation Results
Pearson
Correlation 0.046 329 391 .620
SS Sig. (2-
tailed) 0.426 .000 .00O0 .000

O (Scurce: authors)

The correlation result between Job Characteristic and the student’s satisfaction of OJT program shown in the table is
r = 0.046 (sig = 0.426 > 0.05) which can be group into “slight, almost negligible” with Coefficient Range from +
0.01 to £ 0.20 according to Hair et al., (2003). Consequently, the Job Characteristics will be eliminated out of the
regression test in light of unqualified sig. ratio. On the contrary, Work Environment Characteristics, Contextual
Factors and Faculty Advisor are positively correlated to the student’s satisfaction of OJT program.

4.5 Multiple Regressions
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Table 4.8: Regression Analysis

(Constant) 1.410 .000
EC 217 317 000 1.084
CF .145 .268 000 1.243
FA 432 478 000 1.221
Adjusted R? 0.502
Sig. value in ANOVA
’ table 0.000

{Source: authors)
Liner regression was conducted with the overall student’s satisfaction as a dependent variable, and the three factors
as independent variables.

Based on the above result, the Adjusted R? = 0.502, it means that 50.2% variable degree of Student’s Satisfaction is
influenced by 3 independent variables in regression analysis. Although the coefficient Adjusted R? is not
considerably high, group research are aware of this is the limitation of the study, mainly related to manpower and
time limits. So, group research cannot return to do the research more to result in the significant statistical number.

The sig value (F) = 0.000 < 0.05: the combination of 3 independent variables is capable to be explained the
variation of dependent variable. Moreover, the sig. value of each value is also lower than 0.05, so the reliability and
meaning of statistics are acceptable. Furthermore, the VIF coefficient of all variables is lower than 2. Therefore, the
multicollinearity will not happen and badly impact on the regression analysis. Linear regression equation will be:

SS=0.317EC + 0.268CF + 0.479F A
4.6 Independent T-test
This independent-samples t-test assesses whether the means of SE and SB students significantly differ on a student’s

satisfaction of OJT.

Table 4.9: T-test resui!t of student’s satisfaction of OJT between SB and SE students

Job Characlerislics .000 Equal variance not assumed .000 Reject

Work Environment Characleristics .007 Equal variance not assumed .010 Reject
Conlextual Factors .053 Equal variance assumed 084 Accept
Faculty Advisor 168 Equal variance assumed 878 Accept

(Source: authors)

The result from Table 4.8 indicates there are only 2 factors have the t-test’s sig value lower than 0.05, so it means
that the null hypothesis is rejected and there is significant difference in the mean of satisfaction level on Job
Characteristics and Work Environment Characteristics between SB and SE students.

Table 4.10: Difference in mean between SB and SE students on Job Characleristics and Work Environment

| Charactleristics
i ar SB 2.7860
Job Characteristics SE 30924
. i ae SB 3.7203
Work Environment Characteristics SE 3.5047

m} (Source: authors)

Table 4.10 shows that SB students less satisfy on Job Characteristics than from SE students with (2.7860 and 3.0924
respectively). In contrast, the pattern on Work Environment Characteristics portrays the reverse one with the higher
satisfaction from SB students (3.7203) than SE students (3.5247).

5. IMPLICATION AND CONCLUSION
5.1 Key findings
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The results of the proposed model imply that all the scales reach acceptable reliability and qualified ratio after
addition and adjustment. In this study, there are only three over four factors showing the significant effect on
Student’s satisfaction of OJT program at FPT University. Those three factors consist of Work Environment
Characteristics (EC), Contextual Factors (CF) and Faculty Advisor (FA). The second key finding is the significant
difference in satisfactory internship on Job Characteristics and Work Environment Characteristics between SB and
SE students.

5.2 Conclusion and Recommendation

In general, students’ satisfaction on their internship mean scores were low, which indicates that students were
dissatisfied with their internship experience, especially on the following items: “The internship was not simple and
repetitive.”, “I had the opportunity for work rotation during the OJT period.”, “There is ongoing feedback from the
firm about the project of my project.”, “The internship gave me chances to use my personal initiative or judgment in
carrying out the work.”, “I satisfy with other welfares.”, “My supervisor provided me with enough support while I
was doing my internship.”, and “The faculty advisor showed interest in my problems on the project.”.

As the multiple regression analysis, the most significant finding in this research is that Work Environment
Characteristics, Contextual Factors and Faculty Advisor were each positively related to Student Satisfaction (Beta is
0.317, 0.268 and 0.479, respectively). Examining the individual weights, Faculty Advisor factor was the most
influencing factor in predicting students’ overall satisfaction towards internship, which indicates that it is crucial for
schools work closely with students so that the latter will find the internship program better.

The importance of support from faculty advisor is also documented in the literature on internship benefits. A closer
review of the research on roles and satisfaction during internship program (Kaseorg and Pukkonen, 2015) shows that
individual subjects (such as site supervisor/ employee, intern/student, and university supervisor) are closely
intertwined. The significant contribution of this study is an exploration of the university and site supervisor’s roles are
important for student/intern learning process. If the goal is university and business collaboration, the lack of
university roles will be unacceptable in internship process. This situation then must be changed, so the authors points
out the fact that there is a need for full-time worker in the position of faculty advisor. This is further supported in
study conducted by Narayanan et al., (2010), who all advocated for the significance of considering the respective
roles of faculty advisor.

In details, the outcomes reveal that the students depreciate the role of Faculty Advisors during the internship. The
variable FA3 - “The faculty advisor showed interest in my problems on the project” is quite low by 2.16, means that
students need more indication of interest from Faculty Advisors at university. So the school plays a important role in
determining the educational value of an internship for the intern, more emphasis should open a new channel to
connect internees and Faculty Advisors to follow up information from both sides directly. As stated by Mood (1995),
the university supporters must communicate with students on a regular basis; otherwise, students may experience
high levels of frustration (Hara & Kling, 2000).

Recommendation for companies, they should try to ensure that their work environment is comfortable for interns.
Therefore, it is also important for companies to ensure that the feeling of happiness for internees during the period. In
addtion, the school should comunicate and cooperate with managers and supervisors to design internship programs
more interesting and challenging. Besides, the school should help the items to understand and evaluate the internship
result.

Finally, as this research was framed as a case study approach, there are clearly some limitations to both the findings
and the proposed outcomes. The data only come from students which are about one university’s experiences and have
a relatively small sample size. To that end, further research is required to broaden the participant base on
investigating students from other universities in the country. The result then would be much better and applicable to
draw a picture about OJT program, and to be useful for the enterprises as well as indirectly explain about fresh
graduation employment situation in Vietnam.

5.3 Discussion Contribution for the paper

Based on the basis of the model and the hypothesis built into the framework of this study, the group of authors
analyzes and evaluates the impact of each element to the student satisfaction. This research will bring benefits for
FPT University by understanding which aspects of the internship student concern as well as happy or unhappy at the
present. Futhermore, the school also has the ability to discover other matters around the OJT program through this
report. Another key point, there is not any satisfation measurement system of student towards On-the-job training
program in Vietnam based on the authors’ knowledge and research. Consequently, this paper is likely to be a studied
foundation for future researches about the internship program of universities in the country.

Significantly, theoretical contributions are beneficial to educators in creating internship program guidelines to
maximize the utility of students’ experiential learning experiences. By understanding what motivates students within

67



Journal of Education and Social Sciences, Vol. 8, Issue 1, (October)
ISSN 2289-1552 2 O 1 7

these internship placements, educators are able to work with industry employers to set clear parameters for learning.
If there is cohesion between a student’s perceptions of what an internship should be and what the employer is willing
to provide, the most beneficial learning experience will take place (Wiseman & Page, 2001), which will benefit not
only the learner but the organization as well.

APPENDIX
Survey Items
All items were scored on a 5-Likert-type scale from “strongly disagree” to “strongly agree”.

General Satisfaction

1. Generally speaking, I am satisfied with the period of On-the-job training at the business.
2. Generally speaking, I am satisfied with contextual factors in the internship.

3. Generally speaking, I am satisfied with the supports from the university.

Job Characteristics

Skill Variety

4. The internship required me to use various skills.

5. The internship was not simple and repetitive.

Task Identification

6. My part was just only a small part of the overall piece of work, which was finished by other people or automated
machines.

7. The internship provided me the chance to completely finish the pieces of work I began.

Autonomy

8. The internship gave me considerable opportunity for independence and freedom in how I did the work.
9. The internship gave me chances to use my personal initiative or judgment in carrying out the work.
Project Progress Feedback

10. The project was well structured from the beginning.

11. In the beginning, I had to learn about the firm before deciding upon the project.

12. The advisor in the firm clearly structured the project for me.

13. There is ongoing feedback from the firm about the project of my project.

Work itself
14. T had the opportunity for work rotation during the OJT period.

15. 1 did not work under heavy pressure during the internship.

Work Environment Characteristics

Career Development

16. My internship helped me determine that this was a field [ was interested in for a career.
17. My internship provided me with opportunities to examine a potential career field.
Superior Support

18. My supervisor helped make my internship a pleasant experience.

19. My supervisor acted as a mentor to me while I was interning.

20. My supervisor provided me with enough support while I was doing my internship.

Coworker Support
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21. My coworkers helped to make my internship a good experience.

22. 1 got along with the people I worked with at my internship.

Contextual Factors

Pay and Welfare

23. I satisfy with other welfares.
Flexibility of Work Hours

24. My internship had flexible hours.
Work Location

25. 1 did not mind the commute to my internship.

Faculty Advisor

Project Knowledge

26. The faculty advisor had knowledge that was useful to my specific project.
Interest in Student

27. The faculty advisor had frequent meetings with me.

28. The faculty advisor showed interest in my problems on the project.

REFERENCES

Bao, Y. and Fang, G., (2008). A study on hospitality students’ satisfaction towards their internship: a case from
Hang Zhou, China. School of Tourism and Health Zhejiang Forestry University.

Bohlander, G. and Snell, S. (2007). Managing human resources. 14th ed. Mason (Ohio): Thomson South-Western.

Bowman, M.J. (1987). On-the-job training. Pergamon Books Ltd., Oxford.

Cheng, S. S., Wu, C. K., Lai, H. H., and Sun, L. H., (2004), 30.07.2014-01.08.2014. Factors Affecting Taiwan
Hospitality Students’ Attitude on Internship. Paper presented at the International Council on Hotel,
Restaurant, and Institutional Education, San Diego, California, USA.

Cochran, W. G. (1977). Sampling techniques (3rd ed.). New York: John Wiley & Sons.

Dabate, C., Youndt, Wenzel, K. (2009). Making the Most of an Internship: An Empirical Study of Internship
Satisfaction. Academy of Management Learning & Education, 8(4), pp.527-539.

DanTri. (2017). “Sinh vién khong khai nghiép thi ai khdi nghiép?”. [online] Available at: http://dantri.com.vn/giao-
duc-khuyen-hoc/sinh-vien-khong-khoi-nghiep-thi-ai-khoi-nghiep-20170419140905183.htm [Accessed 2
Jun. 2017].

Elliott, K. and Healy, M. (2001). Key Factors Influencing Student Satisfaction Related to Recruitment and
Retention. Journal of Marketing for Higher Education, 10(4), pp.1-11.

Ellickson, M. C. (2002). Determinants of job satisfaction of municipal government employees. Public Personnel
Management, 31(3): 343-358.

Gerhart, B. (1987). How important are dispositional factors as determinants of job satisfaction? Implications for job
design and other personnel programs. Journal of Applied Psychology, 72(3): 366—373.

Hair, J., Wolfinbarger, M., Ortinau, D. and Bush, R. (2010). Essentials of marketing research. 2nd ed. The McGraw-
Hill Company, Inc.,: McGraw-Hill/Irwin, pp.178-184.

Hair, J.F., Black, W.C., Babin, B.C. (1998). Multivariate data analysis. 5th ed. London, Prentice Hall International.

Hara, N., & Kling, R. (2000). Students’ distress with a web-based distance education course: An ethnographic study
of participants’experiences. Bloomington, IN: Center for Social Informatics. Retrieved August 24, 2001,
from: http://www.slis.indiana.edu/CSI/wp00-01.html

69



Journal of Education and Social Sciences, Vol. 8, Issue 1, (October)
ISSN 2289-1552 2 O 1 7

Huhman, H. R. (2013). The evolution of the internship [infographic]. [online] Available at:
http://theundercoverrecruiter.com/internship-evolution/ [Accessed 6 Jun. 2017].

Kaseorg, M. and Pukkonen, L. (2015). Roles And Satisfaction During Internship Program In Estonian Universities.
Annals of the Alexandru Ioan Cuza University - Economics, 62(1).

Kotler, P., & Clarke, R. N. (1987). Marketing for health care organizations. Englewood Cliffs, NJ: Prentice-Hall.

Mood, T.A. (1995). Distance education: An annotated bibliography. Englewood, CO: Libraries Unlimited.

Rothman, M. (2003). Internships: Most and least favored aspects among a business school sample. Psychological
Reports, 93: 921-924.

Steers, R. M., & Porter, L. W. (1991). Motivation and work behavior. New York: McGraw-Hill.

Thompson, P. (2000). New horizons for qualitative data. Social Sciences for a Digital World Building Infrastructure
and Databases for the Future: Building Infrastructure and Databases for the Future, p.183.

Wiseman, R.L. and Page, N., 2001. Site Supervisors' and Students' Perceptions of Quality Indicators of Cooperative
Learning. Journal of Cooperative Education, 36(1), pp.61-75.

Xuan, Ho Thanh
FPT University
Ho Chi Minh City, Vietnam

Hieu, Vo Minh
FPT University
Ho Chi Minh City, Vietham

Phuc, Nguyen Ngoc

FPT University
Ho Chi Minh City, Vietnam

70



	1. INTRODUCTION
	2. THEORETICAL BASIS & LITERATURE REVIEW
	3. METHODS AND DATA
	5. IMPLICATION AND CONCLUSION
	APPENDIX
	REFERENCES

